A Study of Japanese University EFL Students:
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Introduction

When I moved to Seisen University in April 2008, one of my main concerns

was what my new students would be like. I have tried to get to know them from
various perspectives: their general interests, their motivation in studying Eng-
lish, their expectations in my classes, their future plans, and also their prag-
matic awareness. To know them even better, I gave them two kinds of question-
naires, which [ used in previous research with different students (Tanaka 2004,
2005a, 2005b, 2006). My present students willingly cooperated in this rescarch

and provided me with the data which help me know them better.
My main purpose here is not to compare present results with those of my

previous rescarch, but to explore the characteristics of the students at Seisen
University. However, if I can discover some common factors that accord with
my previous results, I will emphasize them as they may be useful to teach
English in general. As the informants in the present rescarch belong to the 1st,
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3rd and 4th years, their results may also suggest some recent changes or/and
their development over these years.

2. Research Design

2.1 Method

1 used two different questionnaires: one sought to define their experiences
in learning English and attitudes toward it, and the other investigated their
pragmalinguistic judgment (See Thomas 1983:99) on three lexical items! ‘sorry’
‘must’ and ‘please’. In the former, the students were expected to choose or write
their answers, and in the latter, they were asked to choose the most appropri-
ate expression for a given situation. Both questionnaires are give in Japanese
except the answer choices in the latter (See Appendices), but I will translate
the Japanese into English in discussion below.

2.2 Informants

The informants are 59 students in the Department of English Language
and Literature, at Seisen University. Their L1 is Japanese. Each takes one of
my classes: Listening Skills for the first year students, Seminar I for the third
year students, and Seminar II for the fourth year students. The number of the
students in each class who cooperated in the research is as follows:

L1 Japanese
Department English Language and Literature
Class Listening Skills Seminar I Seminar II
Year 1% 3™ 4
Number 23 19 17

2.3 Procedure

I gave them the questionnaires in my class in April, 2008. First, I briefly
explained my purpose and asked them for their cooperation. It took about 15
minutes, and the forms were collected immediately.

3. Results

3.1 Questionnaire 1: their experiences and attitudes

First, I would like to look at the results of Questionnaire 1: what experi-
ences they have had in learning English and what attitudes toward the lan-
guage.
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3.1.1 When they began to learn

WHEN
2R

Junior high

before

B

1st yaar

CLASS

3rd year 4th vear

3.1.2 Where they began to learn English

WHERE

English

elementary

elementary

WHEN
Ellbefore

alementary
B slamantary

Il junior high

privata school

schaol

privately
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The first graph shows when
they began to learn English.
Probably because English has
been introduced into elementary
schools In various ways, nearly
half (45.8%) of them answered
that they had begun to learn
English at elementary school. On
the other hand, 39.9% began at
high 10.2%
answered they had begun to learn
it before elementary school.

The next graph shows the
results of each year group, which
may indicate the recent changes

junior school.

in more detail. Though it may be
dangerous to generalize from the
results of this small sample, they
may suggest more students began
to learn English even before
elementary school.

A similar tendency is seen on
where they began to learn
English. In total, 45.8% of the
students answered that they had
begun to learn it at a private
school, a ‘English
conversation school’, and 11.9%
answered that they had begun to
learn it ‘privately’ (probably, from

so-called

a tutor), One student answered
‘other’ and she explained that she
learned it from her father. That
18, 59.4% of the students began to
learn English not at school but
somewhere elge,



3T

CLASS

15t year 3rd year 4th year

The results of each year
group show that more students
began to learn English at school
in the 4th year group, while more
students began it somewhere else

WHERE in the 1st and the 3rd. This may

private .
school also suggest a recent change 1

privetld their learning experiences.

school

other

3.1.3 Whether they liked English at junior and senior high school

LIKE

disliks

not gither

ralatively like

Asked whether they liked
English at junior and senior high
school, most students gave
affirmative answers: 55.9% ‘liked
it" and 27.1% ‘relatively liked it’.
That is, 83% of them have some
positive experiences in learning
English. As they are all English
majors, this result may be
naturally expected. Yet, it should
be noted that some students
(10.2%) did not particularly like
English: T couldnt say either
(like or not) (85%) and ‘I didn't
like it’ (1.7%).

3.1.4 Why they liked English at junior and senior high school

4, Why | liked English at school

Theose students who gave an
affirmative answer above were asked
the reasons (with multiple reasons
allowed). The results show that the
major reasons arer they liked ‘the
language itself and ‘English related
cultures’. In contrast, those reasons
related to teaching seem relatively
minor considerations for them.
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3.1.5 What they think should be improved in English education at univer-

sity

6. What should be improved in English education at university

other

class size [

materfal
teaching method [

teacher's ability [l

elective

no English

Asked what should be improved in
English education at university (with
multiple responses allowed), many of
them answered ‘teaching method’.
‘Material’ ‘class size’ and ‘teacher’s
ability’ followed.

On the other hand, no student
wished for ‘no English’ requirement or
English is ‘elective’ at university.

3.1.6 In what situation they have used English

9. In what situation | have ussd English

other [
parttime job
talk with averseas G
talk with overseas friends SRR
travelling abroad [

studying abroad PN

conversation schaol

schan! (8

Agked in what situation they have
used English (with multiple responses
allowed), as we expected, they used it
most at school, then at English
conversation school. As these results
show, they have used English mostly in
educational settings, rather than in
more practical situations.

3.1.7 Whether English is necessary for them
NEED

mavbe |ater

ag general
education

necessary

Although they do not have many
practical experiences in using English
as discussed above, almost all students
{94.9%) think that English is nccessary
in some way. 72% chaose ‘It is necessary’,
13% chose ‘I do not have any practical
purpose, but it is necessary as a part of
general education’, and &.5% chose ‘1 do
not need it right now, but I will probably
need it in future’,
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3.1.8 For what purpose they {will) need English

trevel sbroad

study abroad

11, For what purpose | (will) naed English

other | > :
culturs [l

social [l

academic

The participants were also asked
for what purpose they {will) need English
(with multiple responses allowed), and a
significant number of the students
answered ‘for a job’ and ‘for travelling
abroad’. ‘English culture (music, movies,
literature, etc.) followed.

On the other hand, ‘for studying
abroad” and ‘“for academic purposes’
seem not to be their major motivation in
studying English.

3.1.9 What aspects of English they want to improve

12. What | want ta improve in my English

other |
writing
reading
spesking
listening
basics

donatwanttal - g

Asked what aspects of English they
want toimprove (with multiple responses
allowed), they chose ‘speaking’ most,
and then ‘listening’. ‘Reading’
‘writing’ followed these two skills, Their

and

last choice was
basics’. As to priorities, they are quite

‘understanding the

sound-oriented.

3.1.10 What they are doing to improve their English

L

13. What | am doing 16 imprave my English

ather

none

writing diaries in English
seeing English maovies
reading English books

talking with friends from abroad
-mail o letters with pecple sbroad Il
convarsation circle
conversation schaol

regding English nawspapers )
watching TV prearams

listening to radio proegrams

Asked what they are doing to
improve their English (with multiple
responses allowed), an overwhelming
majority chose ‘seeing English movies’.
Other choices were also made, but by
much smaller ratio.

Although there are various media
available at present, they do not seem to
use them very proactively.
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3.1.11 What they expect from my class

14. What | axpect from this class

ather

high level zentent
strict attendange
no assignments N
sufficient assignments

Asked what they expect from my
class {with multiple responses allowed),
many (44) chose ‘enjoyable lessons’. On
the other hand, a signifieant number
(40} of them also chose ‘teaching basics’.
The results may indicate that they know

strict lessons the importance of the basics. 20 students

want me to evaluate their attendance
and 14
assignments’. In contrast, 9 students
want ‘no assignments’, Only a small
number of them want *high level content’
() or ‘strict lessons’ (1).

enjoyable lessons

teaching basics

strictly, want ‘sufficient

3.2 Questionnaire 2: their pragmatic judgments

Next, I would like to look at the results of questionnaire 2: their prag-
matic judgments mainly related to three words, ‘sorry’ ‘must’ and ‘please’. All
the students except 1 do not have the experience of staying abroad for more
than 6 months: no experience 44.1%;: less than 6 months 50,8%,

Here, T will consider not only the total results but also the differences
among the three year groups. The results from each group may suggest how
much they have developed their pragmatic judgments, though generalizations
would be dangerous with this small sample. The graphs below show the results
for the 1st, 3rd and 4th year groups from the left, and in each group, their lo-
cutionary choice (a) {b) {c) from the left.

3.2.1 Understanding basic functions

The students in each group understand fairly well the basic function of
‘sorry” and ‘please’ that is, the function of apelogy and request. No significant
difference is seen among the three year groups.

i)

‘sorry’ in an apology

1 You are late for a meeting with your friend.

(a) T'm sorry to be late. w0
. . at
(b) Fargive me for being latc, S
lete.
(¢) Excuse me. 'm late. ol o
EEForaive me for
bang late
- e

v
# 15t yoar 3rd yenr ath vear

CLASS
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‘please’ in making a request

3 You make an order at a coffee shop.
(a) 'lwa teas. *
(b) Two teas, please.

() We want two teas. o

I T tass, plasss

BE We went two
BE o tess

-3 15t yuar ard yesr Ath year
cLAsS

However, some differences are seen in the results for ‘must’. As the graph
below shows, the number of the students who chose (a) ‘T must go home now’,
which is probably the most common in this situation, is decreasing from the 1st
to the 4th year group. Also in the 4th year group, more students chose {(¢) ‘T'd
better go home now’ than (a). This may tell us that the function of expressing
strong necessity is not necessarily understood better as year follows year.

‘must’ as a way of expressing strong necessity
6 You are at a party hosted by an American friend. "

You are thinking of leaving. 2]
{a) [really had a great time, 107

but | must go home now.

{b) I really had a great time, Q8
but I should go home now. il
(¢} Ireally had a great time, B | choid o
but I'd better go home now. % B 19 boer g0

hame aow

13t year 3rd yaar 4th yesr

CLASS

From a different point of view, however, the students in the 4th year group
may be more aware of the flexibility in usage while the students in other groups
follow the fixed expressions they have learned. In the situation below, one
student in the 4th year group chose (a} ‘Sorry, is this your pen?, while all the
other students chose (b) ‘Excuse me, is this your pen?. In fact, (a) (and also (¢)
in some formal situations) may be also possible in an actual situation, though
(b) is a fixed expression which they learn as an attention getter.

n

4. You have picked up a pen, which someone in
front of you dropped.

(a) Sorry, is this vour pen?

{b) Excuse me, is this your pen? [ 04
. . R 10 Borry, iz thi
{c) Pardon me, is this your pen? O o, 2 i
BB Excuse me, is
: ¥ this your pan?
B ety 3rd vear 4th year

CLASS
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3.2.2 Understanding other pragmatic aspects

My previous research (Tanaka 2004, 2005a, 2005b, 2006) revealed that
some pragmatic aspects of ‘sorry’ ‘must’ and ‘please’ are particularly difficult
for Japanese students to understand, They may be affected by the Japanese
transfer or confused with other words. I would like to look at these results and
consider whether the informants in the present research have any common
problems we can identify,

3.2.2.1 ‘sorry’ in thanking

In Japanese, thanking is pragma-linguistically and socio-pragmatically
(See Thomas 1983) related to apology. These two speech acts are often realized
in the same linguistic form, ‘sumimasen’. This linguistic phenomenon comes
from Japanese social psychology: When someone does you a favor, you are con-
sidered to have bothered her/him in some way, and you should apologize for the
bother you caused (Sce Tanaka 2001:224).

The Japanese transfer may be seen in these results. While only a small
number of students chose (b) ‘I am terribly sorry’, many in the 1lst year group
chose (a) ‘I apologize ... Fewer students made the choices of the apology pat-
terns in the 3rd and 4th year groups, though we couldn’t simply attribute the
results to the development of their pragmatic judgments.

We should also note that their choices of apology pattern may not be a re-
sult of the Japanese transfer, An American friend of mine told me that he
would choose (b} among these choices, though he would rather say ‘I appreciate
vour help!” in such a situation.

11 When you were having trouble writing an Eng-
lish cssay. your American friend helped veou.

(a) 1 apalogize for taking your preecicus
an

- Vazcleion ‘crakiag

i precit s in

time.
(b) 1 know you are very busy, s0 | am

terribly sorry.

@ 1 E1gH vl 078 vary

busy, s L Loy

(¢} Thank you very much. You are my

lifesaver!

- Thank yeu viry ugh

You sre my lifmaw

15l year 3rd year 4th vear

CLASS

3.2.2.2 ‘sorry’ in declining an invitation

All the students successfully avoided (a) ‘Out of the question!...’, which is
quite rude in declining an invitation. Both {b} ‘I'm terribly sorry...” and {c) ‘T'd
love to..." may be possible in this situation. In fact, an American told me that
she would choose (b). Though another American pointed out that ‘love’ sounds
feminine, (c) would be a more formulaic expression for declining an invita-
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tiom.

In thanking (3.2.2.1), the 4th vear group was most successful in choosing
the typical English pattern, but it is not the case here. More students in this
group chose (b} ‘T'm terribly sorry...". This may be caused by the Japanese trans-
fer, but the apology pattern of (b} will not probably cause any serious problems
1n communication.

8 Your American teacher invited you to a party,
but you want to decline the invitation because
you have an exam on the next day.

(a) Out of the guestion!

I have to study for an exam tonight. o

Wl wrribly sarey,
but M have to...

(b) T'm terribly sorry,

but 1 have to study for an exam
BB lova 0, but |

heve ta...

tonight.

L)
- dth
(C) I'd love tO, CLA‘!;SH" rd vear th yoar

but I have to study for an exam

tonight.

3.2.2.3 ‘must’ / ‘should’ / ‘had better’ in suggesting

‘Must’ is sometimes used In suggesting, and especially in the situation
below, {a) ‘We must get together sometime’ is a fairly common expression. How-
ever, the expression may not be well known to many Japanese students, as the
results below show: in each group, {a) was not their first choice. Only a few
students chose (a) in the 4th year group. This may suggest again that their
pragmatic judgments do not necessarily develop as time goes on.

It is also of note that (c) ‘We’d better get together sometime’ was chosen by
many students in the 1st and the 4th year group. As I pointed it out in Tanaka
(2004: 55), ‘had better’ is often translated into ‘...shita hooga i1’ in Japanese.
The translation sounds much softer than the original, and the coercive nuance
of ‘had better’ is not always understood by Japanese students.

9 You bumped inte an old friend of yours at the
station. You haven’'t seen her/him since you
were at junior high. You have no time now, but

want to meet this friend again. as

(a) We must get together sometime. I e st pac vageinar

somatime.
I will phone you tonight.

“We should pat ot
har somatims.”

(b)  We should get together sometime.
I will phone you tonight.

I s battor ael tose
ther samatims.

(c) We'd better get together sometime.

15t ysar 3rd year 4th year
CLASS

[ will phone you tonight.
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3.224 ‘must / ‘should’ / ‘had better’ in advising

In the advising situation below, (b} “You should ...’ is probably the safest
choice, and (a) “You must...” and (c) ‘You'd better...” may sound bossy. Yet, as the
results show, it can be ditficult for Japanese students to make appropriate use
of ‘must’ ‘should” and ‘had better’. Although (b} was appropriately chosen by
many, a significant number of the students also chose (c).

13. The English Of}’_(;l_.‘ll" friend has not improved 18
very much, and s/he wants to know hows N
to study. 12
(a) You must talk to Prof. Suzuki. 10 Ik
He will give you some advice. 3 Il You must talk
R te Prof. Suzuki.
(b)  You should talk to Prof. Suzuki. §
. - . Bz You shouid talk
He will give you some advice. 4 me:;fm;uz‘uii
(¢} Youd better talk to Prof. Suzuki. 3
= Il v oud better talk
He will give you some advice. H to Prof. Suruki

ist vear 3rd vear Ath vaar
CLASS

Again, the translation can be misleading, ‘Must’ ‘should’ and ‘had better’
are often translated as ‘...shinakereba naranai’ (the most coercive), ‘subekida’
and ‘shitahooga ii’ (the least coercive) respectively. As a result, Japanese stu-
dents are likely to use ‘had better’ even in giving tentative advice.

In offering firm advice, ‘had better’ is effectively used, as one dictionary
explains:

Had better is one of the most common expressions in conversation when
giving firm advice ahout what a person should or ought to do, especially
to avoid some problem, unpleasantness or danger! You'd better leave
now before you cause any more trouble. You'd better give me your tele-
phone number in case someone wants to contact vou. (Longman Die-
tionary of Contemporary English 1990 [1987])

Although the example sentences above display the correct usage, the coercive
nuance of ‘had better’ and the difference from ‘should’ may not be fully under-
stood by Japanese students. More explicit and contrastive explanations may be
necessary for them, Some English-Japanese dictionaries written for Japanese
students make the point clearer:

You had better @ik

(1) You should 73 T-—-L/miEan ke Lvvd (Shhiigdsizc, 17om
Ligem) BIROEHOHEL BN THE O L, You had better...i3
(EotBVICLAVWER-ZZEiZhDZ L] FnimaT7 2 THOG

(111)



NAZENEL LIELEN TOHFICHD - TORKIZRS, £/, & &
CHEES VS WHIZRD.
(The Super Anchor English-Japanese Dictionary, the 3rd edition 2003:710)

3.2.2.5 ‘must’ / ‘should’ / ‘had better’ in recommending
‘Must’ can bhe used not only to express obligation, but to convey persuasive
emphasis. Referring to his theory of Tact Maxim, Leech (1983) explains:

There are two sides to the Tact Maxim, a negative side ‘Minimize the cost
to I, and a positive side, ‘Maximize the benefit to 4. (.....) in proposing some
action beneficial to A, s should bias the illocution towards a positive outcome,
by restricting F's opportunity of saying ‘No'. Thus an imperative, which in ef-
fect does not allow h to say ‘No’ is (in an informal context} a positively polite
way of making an offer: Help yvourself; Have another sandwich: etc. The posi-
tive bias can even be increased by the persuasive emphasis of: Do have another
sandwich!’ You MUST have another sandwich/!

(Leech 1983: 109; my underlining)

In the situation below, vou recommend seeing the movie, which you be-
lieve the other person will find interesting, and ‘must’ can be used effectively
here. However, this emphasis on ‘must’ iz not well understood by Japanese
students. The result shows that the least number of students in any group
chose (a) ‘You must see it.’

On the other hand, more students in each group made a rather inappropri-
ate choice, (¢) “You'd better see it’. The cause may be the same as what I men-
tioned in 3.2.2.4., teaching the inappropriate Japanese translation. This ten-
dency also confirm the results of my previous research (Tanaka 2005: 10), and
we should consider it as a common problem for Japanese students.

2. You saw a wonderful movie, and recommend it 14
to your close friend.
(a) It was a wonderful movie.

You must sce it.
. az
(h) It was a wondetrful movie.

. W Y ou must
You should see it. see that.
B8 vou shauld

(¢} It was a wonderful movie. K
see |

You'd better see it.

Il Ycu'd batter
88 it

1st vear 3rd year dth vear

CLASS
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3.2.2.6 Imperalives / ‘please’ / ‘Could yvou...? in helping

‘Tact Maxim’ mentioned previously is also applicable in helping others: if
you believe your help will be beneficial to the other person, it is often permis-
sible to use the imperative. Giving directions as in the situation below is also
of this type, so the simple imperative (a) ‘Go straight’ is the most natural among
the choices.

Yet, as the results show, many students do not understand it well and
chose (b) ‘Go straight, please’. As Fukushima (1990) points out, Japanese stu-
dents are often simply taught that adding ‘please’ makes the utterance politer,
and it is not explained that ‘please’ is basically a request marker. As a result,
they tend to use it in other speech acts, often in helping the other people.

It should also be noted that the 1st year group was the most successful in
choosing (a), and there are some students who chose (¢ ‘Could you go straight?’
in the 3rd and the 4th vear groups. They may have considered politeness as
being more important, but did not understand that ‘Could you....?” is not ap-
propriate in this gituation as it is basically a request expression.

A stranger asked 5’(Ju the way to the station.
(a} Co straight.
Then you can find it on your left.
{b) Go straight, please. Q12
Then you ean find it on your loft, Il Go straight.

{¢) Could you go straight? [ 6o straisnt,
pleasa.

Then you can find it on your left.

-Could yau
go straight?

1st yaar 3rd year 4th yesr

CLASS

3.2.2.7 ‘1 was wondering...’ / ‘please’ in making a tentative request

Though ‘please’ is a request marker, it may be inappropriate in making a
tentative request, As Tsuruta et al. (1988: 99) point out, ‘please’ could make the
request sound rather pushy and less polite.

This point may not be fully understood by Japanese students. The result
shows that many students chose (a) ‘Can I borrow your book if you don’t mind,
please?. This is not appropriate in this situation, but they probably thought
that ‘pleasc’ made the request politer than other choices.

In Tanaka (1988) I reports that my Japanesc informants tended to use 4f
you don’t mind’ in their requests. As a similar expression (‘moshi yoroshikere-
ba’) is common in Japanese, their frequent use of ‘if vou don’t mind’ may be a
simple transfer.
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5 You want to borrow a book from a teacher,
whom you haven't talked to very often.

(a) Can I borrow your book

if vou don’t mind, please? Qs
P
Il Can | borrow...if you
don't mind, plaasa

(b) Will you lend me your book

if you are not using it? ¢
¥ g BB will you lend me.. if
(¢) T was wondering if [ could borrow 4 you are ot usind
your book. 2 BB wos wondaring iF
o i ; loould...
®o 15t year 3rd ymar dth year
CLASS

It seems rather surprising that not many students chose the most appro-
priate choice {c) ‘I was wondering if I could borrow your book’. However, the
same tendency was seen in my previous research (Tanaka 2005 11). As Tanaka
(1988) shows, this form is often used in tentative requests, We should help the
students understand its use in appropriate situations.

3.2.2.8 ‘please’ in inviting

In English invitations, politeness is often expressed by giving the option to
the other person (e.g. “Would you like to come?), while in Japanese it is ex-
pressed in a form which makes a request {e.g. ‘irashite itadake naideshooka’}{See
Tsuruta et al.! 1988). Such English invitations do not sound enthusiastic or
polite enough to many Japanese students, and they tend to add ‘please’ to
make the invitation politer. To make it less pushy, they may even add some
expressions, such as ‘if you are free’, ‘if you are not busy’, etc.

The negative transfer of the Japanese pattern is also seen in these results.
Many of the students chose (¢} ‘Would you like to come only if you are free?;
some of them chose (b) ‘Would you like to come, please?.

14. You are having a party with your friends, and

want to invite a new member of your club.

{a} We are having a party.

a4
. 8
Would you like to come? !
Bl Would you like
. ?
(b} We are having a party. & o same
Would you like to come, pleasc? 4 W) Vioula vou e o
(¢} We are having a party. Z I Voute vou e o
. . by if
Would you like to come only if you % , arep e
st vear Jrd yaar 4th yeer
are free?
CLASS

Also in more casual invitations as in the example below, where a simple
imperative is appropriately used, some students use ‘please’. Again, the per-
suasive emphasis (Leech 1983: 107) discussed in 3.2.2.5 is not fully understood
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by the students. To some students, a simple imperative may not sound polite or
friendly enough,

7. You want to invite your close friend to a drink- u
ing party.
(a) Come along!
(b) Come along, please!

a7
(¢) Could you come along?

Ml Coma along!

¢oma along,
olease!

Il Coud vou
canma olong?

g tat year 3rd yaar atn year
CLASS

3.2.2.9 ‘please’ in cheering up others

In cheering up a friend as in the instance below, a simple imperative is
again natural. Yet, as the results show, many students chose (¢} ‘Never give up,
please!, and some chose (b) ‘Don’t give up, pleasel’. It is not clear to me why
many more students in the 1st year group chose {¢). An American mentioned
that he would probably say ‘Hand in there’ in this situation. It should be noted
that ‘please’ is not added here.

10. You want to cheer up your friehd[, who has not}
so far been successful in job hunting. !
{a} Deon't give up'
I'm sure you'll get a good job!
{b) Don't give up. please! atg
I'm sure you'll get a good job! Ml Don't sive up!

e v |
{c} Never give up, please! 3000 sive un,
pleasal

I'm sure you'll get a gond job!

[l Nover give up,
please!

)4
#H o

1st year 3rd year 4th year
CLASS

3.2.3 Summary of the results
Now, I would like to summarize the resuits of my students’ pragmatic
judgment.

1. The basic function of ‘sorry’ is understood well:
in an apology (I'm sorry to be late.) (3.2.1)
2. The basic function of ‘please’ is understood well:
in making a request (Two teas, please.) (3.2.1)
3. The basic function of ‘must’ is understood fairly well,
but not so well as ‘sorry’ and ‘please’. (I must go home now.) (3.2.1)
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4, Some Japanese transfer of apology is seen!
in thanking (I apologize for taking your precious time. I am terribly
sorry)(3.2.2.1)
in declining an invitation {I'm terribly sorry.}(3.2.2.2).
5. The persuasive effect of ‘must’ is not fully understood:
in suggesting (We must get together sometime.) (3.2.2.3)
in recommending (You must see it.) (3.2.2.5).
6. The coercive nuance of ‘had better’ is not fully understood,
and inappropriate use is therefore made:
in suggesting (* We'd better get together sometime.) (3.2.2.3)
in advising (* You'd better talk to Prof. Suzuki.} (3.2.2.4)
in recommending (* You'd better see it.) (3.2.2.5)
7. The function of ‘please’ is not fully understood,
and inappropriate use is sometimes made:
in helping (* Go straight, please.) (3.2.2.6)
in making tentative requests (* Can 1 borrow your book....
please?)(3.2.2.7)
in inviting (* Would you like to come, please? Come along,
please!)(3.2.2.8)
in cheering up (* Don’t give up, please! Never give up, please!) (3.2.2.9)

3.2.4 Implications for teaching

It should be noted that all the seven points above were also the case in my
previous research with different informants (Tanaka 2004, 2005a, 2005b,
2006). This means we should see these as examples of general tendencies in
many Japanese students.

I would also like to point out that their pragmatic judgment does not nec-
essarily develop as time goes on. As we have seen in the results, the 4th year
group sometimes made a less appropriate choice than the 1st or the 3rd year
groups: e.g. ‘must’ (3.2.1) {3.2.2.3) and ‘should’ (3.2.2.4). This may suggest that
pragmatic judgment does not naturally develop and we therefore should con-
stantly remind students of pragmatic appropriateness.

Considering the points above, some implications for teaching methods
might be as follows:

1. We may generally expect that our students understand the basic function
of ‘sorry’ ‘must’ and ‘please’ fairly well.

2. We should constantly explain the pragma-linguistic and secio-pragmatic
differences between English and Japanese: e.g. expressions used for thank-
ing or declining an invitation in English and Japanese, and the social psy-
chology behind them.

3. We should help them acquire more advanced and effective usage e.g. per-
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suasive use of ‘must’.
4. We should locate the cause of their misuses and correct their misunder-
standings. e.g. * 'had better’ = ‘shitahoo ga ii’
* ‘please’ = makes the utterance politer in any situation

4. Conelusion

As discussed above, the results of Questionnaire 1 gave me some ideas on
what experiences my new students have had in learning English and what at-
titudes they possess toward the language. The results of Questionnaire 2
showed me what pragmatic judgment they have concerning the use of ‘sorry’
‘must’ and ‘please’, and suggested to me that I should stress these areas in
teaching.

Both results are helpful to me as a teacher and they help me get a clearer
picture of my new students and consider what I should have in mind when
teaching. Of course, it takes time for me to know my students personally, but |
hope that this research will be a threshold in my better understanding of
them.

These results may also suggest some possible problem arcas for Japanese
learners of English. I would be very happy if this study is of some help to other
teachers of English.
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| Questionnaire 1
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0. BFREEWHISHEEDLD 1. BEEICRAE A A 30l (Ml - FAe )
2.8 L7 EHA 3 IFED LN 4 fFo T - 7 AL
5. T D

B, KEGHHBEHF I OIT, FARASNET NI LM FETH,
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0. FFETLES 1. BRI RN & 2. BB OELS - FgE )
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SEELIZEMBH DT T,
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0. %5 L Tuwigin 1. ZBULAERE AT AN 2 EEE D

P2 TOETL: TOEIC: TOEICEH#RS
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9 IHF T FARBE TEREE M - o RB2H 0 £ 374, HBMEW)
0. FROFE 1L EBOGAZ—A 8 2 @% (FHFn
3. WEAMIRAT (BT
5. EIL I WAEA L DRSS
7. Dth

) 4. SHEADE N L DEsEE
8. B « T Lo R

10. BRIZ & » TRIBELEL EROFTh,

0. HEpu LSRR C A BRI D b LR
2. BRI BT, B L L CHELLES 3 HES
4, Dt

1 ODERIZ0 & B A7 ALS DA~
1L HAITE T, (BFERFEER FPARILCEENSDLELY B0 ET
e (FEERIERD
0. FEY o fEsh 1. 8%
4. BK
8. F DL

2. WEARTT 3. L F s R
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6. & Ot

13, XEEHIM Eo i, LT TnA I EMH O ETH,  FEHWE )
0. 7 VABEEFNTWA LTVEEZR WS 2 EFFR45tATHD
3 EEFFRICEoTWA 4 WEFFREREOY— 7 VI AT S
5 N OMNEFHK - emall LN RN E LTS
6 NEPGHELRKALEERETHET 1.4 8 fTHLED
9 WAETNRAAE L EEFEC 100 Koy
O

4 ZOREFCHLOREALRIETT M, (#HEEINEE)

0. EfZ Lo/m0#H L TIZLw LBLWRESZLTIEILY
2BLS LTHELW JEEEL FEEECH L TIE LY

4 FEEITH SN TIE LY 5. HEAZEMBE L TiELwv
6, KEAL LR b0 - T LW
7. O

|Questionnaire 2]
2008.4.
FEETCER AT
ZEEoFHCETARE T, JHAETHEENTY,

Mo hi-BEITownT, FRECEE AN, BYT o0& 23 T OMED, B RVESRERT T,
o K¥_MEm _ FR ZE |
=t K HRIDE @&k S SRS |
EAREBRE L @FFEURN @EE~IE @WIE~28 (G)ThLLh

EODENRFNORRTHARLENTI L Lizh, EOREADN, HECHLTEIA
B, RL@EPTLE I>AN? DEDBATOE T TIESIN,

1 AAEDFLEHEALTLE -7,
(a) T'm sorry to be late.
(b) Forgive me for being late.
(¢} Excuse me. I'm late.

2 LTHEAWVREERZOT, LR AMIEDS,
(a) Tt was a wonderful movie. You must see it.
(b) It was a wonderful movie. You should see it,
(c) It was a wonderful movie. You'd better see it.
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10

11

12

gk g w TTHTT S,

(a) Two teas.

(h) ‘Two teas, please.

() We want two teas.

NrEtEoi, BiERBNTOEADBE L L L 27

{a) Sorry, is this vour pen?

(b} Excuse me, is this your pen?

(c) Pardon me, is this your pen?

TRECHEVELL D LRI ARE Y 2L,

(a) (Jan I borrow your book if you don’t mind, please?

(b) Will you lend me your book if you are not using it?

(¢} I was wondering if I could borrow your book.

BANDT AV HANDA=T A TR T B, FAEELRN 0,

(a) 1really had a great time, but I must go home now.

(b) 1really had a great time, but I should go home now.

(¢} Treally had a great time, but I'd better go home now.

UG AER B ATV

(a) Come along!

(b) Come along, pleasc!

(c) Could you come along?

T AU ANOIED G AT A —IFbRS, BRI EORBRAH
HOITHI D,

(d)  Out of the question! T have to study for an exam tonight.

(e) I'm terribly sorry, but I have to study for an exam tonight.

(f} T'd love to, but I have to study for an exam tonight

fTE 50 TR, TARROENCER TCHE 00, 0L A
ST, ElESnwiink{ns A,

{a} We must get together sometime, I will phone you tonight.

(h)  We should get together sometime. T will phone you tonight.

(¢} We'd better get together sometime. I will phone you tonight.
BEREIREN DS 5 £ < de R AE B L7z u,

{a) Don't give up! I'm sure you'll get a good job!

(b) Don't give up, please! I'm sure you'll get a good job!

{¢) Never give up, please! I'm sure you'll get a good job!
FREODFLEFTCRICERT L TG, TAVDADOEENT{E-TLA
i'~—6

(a) Tapologize for taking your precious time.

(b) T know you are very busy, so I am terribly sorry.

(c) Thank you very much. You are my lifesaver!
HEAMIERTHRE CoEE RO,

(a) (o straight. Then you can find it on your left.

(b)  Go straight, please. Then you can find it on your left.

(121)



{(c) Could you go straight? Then you can find it on your left,
13 FEEOHMME L O LI LA BVnREA TV AERAILE 7,
(a) You must talk to Prof. Suzuki. He will give you some advice.
(b)  You should talk to Prof. Suzuki. He will give you some advice.
(e} You'd better talk to Prof. Suzuki. He will give you some advice.
4 KEEaRETHOT, 777TDHA L AA—EF N0,
(a) We are having a party. Would you like to come?
(b) We are having a party. Would you like to come, please?
() We are having a party. Would you like to come only if you are

free?

THA, BOREITIELL
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